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Abstract. This study examines education as a key mechanism for forming the interconfessional
culture of youth in religiously and culturally diverse societies. Interconfessional culture is defined as
an integrated system of knowledge, values, attitudes, communicative skills, and practices that enables
young people to preserve their own convictions while respecting the equal dignity, rights, and
freedom of conscience of others. The study follows the IMRaD structure and combines conceptual
analysis, comparative document analysis, and pedagogical modeling. International frameworks
developed by UNESCO, the Council of Europe, and OSCE/ODIHR are used to construct an
educational model linking religious literacy, human rights education, critical thinking, dialogue,
cooperative learning, and a whole-school approach. The results show that information about religions
alone is insufficient. Sustainable interconfessional culture requires accurate and non-stereotypical
knowledge, openness to different beliefs and worldviews, skills of listening and multiperspectivity,
experience of equal-status cooperation, and institutional norms that prevent discrimination and hate
speech. The article proposes a multi-level educational model and indicators for formative assessment
of youth outcomes.

Annomayusa. PaccmarpuBaeTcst o0Opa3oBaHME KaK KIIIOUEBOW MeXaHU3M (OpMHUPOBAHUS
MEXKOH()ECCHOHAIBHON KYJIBTYpPhl MOJOAEKH B PEIUTMO3HO M KYJIBTYPHO MHOIO0Opa3HbIX
oOmiecTBax. MexkoH(pecCHOHaNbHas KyJabTypa OMNpEAeNseTcs Kak IeJIOCTHas CHUCTeMa 3HAaHUU,
LIEHHOCTEH, YCTAaHOBOK, KOMMYHHMKAaTUBHBIX HABBIKOB U IIPAKTUK, IMO3BOJISAIOIIAS MOJIOABIM JIOASAM
COXPaHsTh COOCTBEHHbIE YOEXKIEHUS, TPOSBIISIS IIPU ATOM YBa)K€HHE K PAaBHBIM IpaBaM, J0CTOUHCTBY
u cBoOojie coBecTH Apyrux monel. MccnenoBanue nocrpoeHo no crpykrype IMRaD u coueraer B
cebe KOHLIENTYaJbHBIH aHaJIW3, CPABHUTEIbHBIM aHAIM3 JIOKYMEHTOB U I€Iaroruieckoe
MozenupoBaHue. Ha ocHoBe MexayHapoJHbIX MoaxonoB, paspadboranHbix IOHECKO, Coserom
Esponsl 1 OSCE/ODIHR, mpemioxkena oOpa3zoBaresibHasi MOJIENb, 00bEIUHSIONIAS PETUTHO3HYIO
IrPaMOTHOCTh, IpaBO3alUTHOE O0Opa3oBaHHE, KPUTHUECKOE MBIIUICHHE, [Wajol, COBMECTHOE
oOydeHHEe W TETOCTHBIA IIKOJBHBINA MOMX0/A. Pe3ynbTaTsl MOKa3bIBAIOT, YTO OJHUX JIUIb 3HAHHUHN O
penuruax HepocraroyHo. J[ng dopmupoBaHHs yCTOWYMBON MEKKOH()ECCHOHANBHOM KyJIbTYpHI
HEOOXOIMMBI JTOCTOBEpPHBIE, CBOOOAHBIE OT CTEPEOTHIIOB 3HAHUS, OTKPBITOCTh K pa3IMYHBIM
BEPOBAaHUSAM W MHPOBO33PEHHSIM, YMEHHE CIyIIaTh M YYUTHIBaTh pPa3HbIC TOYKU 3PEHHUS, OMIBIT
PaBHOIIPABHOTO COTPYJHWUYECTBA, a TAKXKE HWHCTUTYIMOHAIBHBIE HOPMBI, IPEAOTBpallatoNIne
JMCKPUMHUHALIMIO U SI3BIK BpaXIbl. B crarbe mpencTaBieHa MHOTOYpOBHEBas 0OpaszoBaTelbHas
MOJIeITb M MTOKa3aTeN! A1l OPMUPYIOIIETO OLIEHUBAHUS PE3YIbTaTOB MOJIOJIEKH.
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Religious and worldview diversity is a stable feature of contemporary societies. Migration,
globalization, digital communication, and the public visibility of religious identities have increased
everyday contact among people who interpret moral norms, sacred traditions and collective belonging
in different ways. For young people, such diversity can become a resource for intellectual
development and civic cooperation, but it can also be accompanied by stereotyping, social distance,
polarization and online hostility. Education therefore faces a task broader than the transmission of
factual knowledge: it, cooperate across worldview boundaries, and critically evaluate manipulative
messages. International educational policy increasingly frames these abilities as learnable outcomes.
UNESCO’s 2023 Recommendation on Education for Peace, Human Rights and Sustainable
Development calls for education must prepare learners to live together without requiring them to
abandon their own convictions. The concept of interconfessional culture is especially useful because
it shifts attention from the passive endurance of difference to competence in interaction. A young
person with a developed interconfessional culture can distinguish a religious tradition from
stereotypes about its followers, discuss disagreement without humiliating an interlocutor, recognize
freedom of religion or belief as a universal right that develops knowledge, skills, values, attitudes and
behaviours supportive of peaceful coexistence [1].

The Council of Europe’s Reference Framework of Competences for Democratic Culture
(RFCDC) organizes democratic competence around values, attitudes, skills, knowledge, and critical
understanding; it explicitly includes openness to other beliefs and worldviews, respect, empathy,
critical thinking, cooperation, and civic-mindedness [2—4].

The OSCE/ODIHR Toledo Guiding Principles add an important safeguard: teaching about
religions and beliefs should be fair, accurate, based on sound scholarship, and respectful of human
rights and fundamental freedoms. They distinguish educational study about religions from
confessional instruction and emphasize that public education should neither promote nor denigrate a
particular religion or belief [5].

The study uses a qualitative research design based on conceptual analysis, comparative
document analysis and pedagogical modelling. The documentary corpus includes UNESCO’s
Recommendation on Education for Peace, Human Rights and Sustainable Development, the Council
of Europe RFCDC and its assessment guidance, and the OSCE/ODIHR Toledo Guiding Principles
[1-5].

Academic literature on intergroup contact, prejudice reduction, religious literacy, intercultural
education and dialogue was also included [6—12].

Conceptual analysis was used to distinguish interconfessional culture from adjacent concepts
such as tolerance, religious literacy and intercultural competence. Comparative analysis identified
recurring educational principles across international frameworks. Pedagogical modelling then
connected these principles into four components: knowledge, values and attitudes, communicative-
cognitive skills, and cooperative practice. The proposed indicators are formative rather than doctrinal:
they assess observable educational behaviour rather than the content or intensity of a learner’s faith.
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Table 1
RESEARCH DESIGN AND ANALYTICAL PROCEDURES
Method Material / object Purpose

Conceptual analysis Tolerance, religious literacy, Clarify the conceptual structure
interconfessional culture of the phenomenon

Document analysis UNESCO, Council of Europe, Identify educational norms
OSCE/ODIHR frameworks and competences

Comparative analysis Pedagogical approaches and Find convergent principles
international guidance and safeguards

Pedagogical modelling Curriculum, pedagogy, school climate, Construct an integrated
youth practice implementation model

The analysis identified four mutually dependent components. The cognitive component
includes religious literacy: knowledge of major traditions, internal diversity within religions, the
difference between doctrine and social practice, and the legal principles of freedom of religion or
belief. The axiological-attitudinal component includes recognition of human dignity, respect,
openness, and willingness to engage with people holding different beliefs. The communicative-
cognitive component includes listening, empathy, critical thinking, multiperspectivity, and the ability
to distinguish criticism of ideas from hostility toward persons. The behavioural component is
expressed in cooperative action across religious and worldview boundaries.

RELIGIOUS VALUES & DIALOGUE & CRITICAL COOPERATIVE
LYTERACY ATTITUDES THINKING PRACTICE

R S ——

-

ITERNACONFESSIONAL CULTURE OF YOUTH

Figure 1. Integrated components of youth interconfessional culture

These components should not be taught independently. Knowledge without meaningful
interaction may leave stereotypes intact; contact without knowledge can reproduce superficial
assumptions; values without critical thinking may encourage avoidance of difficult questions; and
dialogue without institutional equality may reinforce existing asymmetries. Interconfessional culture
therefore emerges through integration rather than through a single subject or occasional event.

Table 2
COMPONENTS, EDUCATIONAL OBJECTIVES AND OBSERVABLE OUTCOMES
Component Educational objective Observable outcome

Religious literacy Develop accurate and contextual Avoids essentializing groups; recognizes
knowledge internal diversity

Values & attitudes Strengthen dignity, respect and Disagrees without demeaning persons or
openness communities

Dialogue skills Develop listening, empathy and Represents another perspective fairly
multiperspectivity before responding

Critical media literacy = Recognize manipulation and hate Checks sources and challenges hostile
speech generalizations

Cooperative practice Create experience of common Collaborates across religious/worldview
action differences
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Religious literacy is a necessary but insufficient foundation of interconfessional culture.
Educational content should avoid presenting religions as homogeneous and timeless systems.
Students need to understand that traditions contain multiple schools, interpretations, practices, and
historical experiences. This prevents a common cognitive error: attributing the actions of an
individual, organization, or political movement to all adherents of a religion. The Toledo Guiding
Principles provide a useful standard for such instruction: teaching about religions and beliefs should
be fair, accurate, and grounded in sound scholarship [5].

This approach is compatible with educational neutrality because it informs learners about
religion as a social, historical, and cultural phenomenon without requiring religious participation or
acceptance of a doctrine. It also includes non-religious beliefs and worldviews, which is essential in
plural societies. A balanced curriculum can combine historical knowledge, contemporary social
context, human-rights principles, and comparative ethical questions. Themes such as justice,
compassion, responsibility, peace, family, suffering, and environmental stewardship allow students
to examine both convergences and differences among traditions without reducing them to a lowest
common denominator. The goal is not to prove that religions are “the same,” but to teach students
how to understand difference accurately. Tolerance understood only as endurance is too weak for
educational purposes. The RFCDC emphasizes openness to cultural otherness and to other beliefs,
worldviews, and practices, together with respect and civic-mindedness [2; 3].

These attitudes imply active readiness to encounter difference. Dialogical competence requires
learners to ask clarifying questions, suspend premature judgment, recognize the other person’s right
to self-definition, and formulate disagreement in non-humiliating language. Structured dialogue is
often more appropriate than competitive debate when the pedagogical aim is relationship-building.
In debate, students may be rewarded for defeating an opponent; in dialogue, they are rewarded for
understanding, accurate representation, and constructive response. Teachers can use paired
interviews, perspective-taking tasks, case analysis, reflective writing, “steel-manning” exercises, and
moderated discussion protocols. The educational value of dialogue also depends on reciprocity.
Students should have the right not only to speak but also to question, to express uncertainty, and to
decline personal disclosure. No learner should be positioned as the representative of an entire
religious community. This safeguard is especially important for minority students, who may
otherwise carry an unfair explanatory burden. Interconfessional education should not equate respect
with the prohibition of criticism. Democratic coexistence protects persons and communities from
discrimination while allowing ideas, practices, and institutions to be examined critically. The
educational challenge is to distinguish evidence-based criticism from collective blame,
dehumanization, and incitement. This distinction gives students a language for principled
disagreement without normalizing hostility. Critical media literacy has become indispensable because
religious stereotypes circulate through short videos, memes, algorithmically amplified outrage, and
decontextualized quotations. Students should practice identifying source credibility, emotional
manipulation, false generalization, selective evidence, and the substitution of group labels for
argument. The RFCDC’s emphasis on analytical and critical thinking skills provides a strong
framework for this work [2—4].

The results suggest that effective formation occurs through four mutually reinforcing
educational layers: curriculum, pedagogy, institutional climate and experiential practice. Curriculum
supplies concepts and knowledge; pedagogy develops dialogical and critical capacities; school
climate makes equality and non-discrimination visible in everyday life; experiential practice
transforms abstract values into cooperation.
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Figure 2. Four-layer educational model for developing interconfessional culture

The whole-school dimension is particularly important. A curriculum may teach respect while
informal school practices communicate exclusion. Conversely, fair rules, inclusive celebrations,
transparent responses to discrimination and opportunities for student participation create a lived
environment in which democratic competences are practiced. The Council of Europe explicitly
includes a whole-school approach among the implementation contexts of the RFCDC [2; 3].

Experiential learning can include joint service projects, cultural research, student-led dialogue
clubs, visits to religious and cultural institutions, collaborative media projects and community
problem-solving. Such activities should be carefully prepared and reflected upon. Contact alone does
not automatically reduce prejudice; its educational quality depends on equality of status, common
goals, cooperation and institutional support [6; 7].

Teachers are central mediators of interconfessional education. They need subject knowledge,
facilitation skills and awareness of their own assumptions. A teacher who possesses factual
knowledge but cannot manage disagreement may inadvertently intensify polarization; a teacher
skilled in dialogue but unfamiliar with religious diversity may reproduce inaccuracies. Professional
development should therefore integrate religious literacy, human-rights education, conflict-sensitive
pedagogy and media literacy. Educational neutrality does not mean value neutrality toward
discrimination. A school can remain non-confessional while explicitly defending human dignity,
equality before the law and freedom of religion or belief. Neutrality concerns the institution’s relation
to competing religious truth claims; it does not require indifference to harassment or dehumanization.
The Toledo framework is particularly useful because it combines fair treatment of beliefs with a clear
human-rights foundation [5].

Table 3
SUGGESTED FORMATIVE INDICATORS AND ASSESSMENT METHODS
Outcome Indicator Assessment method

Knowledge Uses contextual and non-stereotypical Source-based task / concept

accuracy descriptions map

Perspective-taking Explains a position different from one’s own Reflective essay / role
fairly analysis

Respectful dialogue  Listens, asks clarifying questions, avoids Observation rubric / peer
humiliation feedback

Critical literacy Detects manipulation, hate speech and Media case analysis
unsupported claims

Cooperation Contributes constructively to a diverse team Project portfolio / self- and

peer assessment
Civic responsibility ~ Proposes non-discriminatory solutions to conflicts  Scenario-based task

Teachers should also distinguish between discussing a controversial issue and compelling
personal testimony. Students may analyze religious dress, conversion, secularism, dietary rules or

Tun auyenzuu CC: Attribution 4.0 International (CC BY 4.0) 655




Bronnemens nayxu u npaxkmuxu / Bulletin of Science and Practice T. 12. Nel1 2026
https://www.bulletennauki.ru https://doi.org/10.33619/2414-2948/132

freedom of expression through cases and sources without being required to reveal their own beliefs.
This reduces social pressure and protects privacy while preserving intellectual rigor. Assessment
presents a special ethical challenge. Schools should not grade students for being religious, non-
religious, tolerant in a private emotional sense, or for accepting a particular worldview. Instead,
assessment should focus on educationally observable competences: accuracy, evidence use, respectful
communication, perspective-taking, cooperation and critical reflection. The Council of Europe’s
assessment guidance supports the use of multiple methods and observable descriptors for democratic
competences [4].

Portfolios are especially appropriate because they can combine written analysis, project
evidence, self-reflection and peer feedback. Assessment should be developmental: the purpose is to
show progress and identify areas for further learning rather than to label a student’s personality or
moral worth. The digital environment has changed the conditions under which young people
encounter religion. For many learners, social media provides more frequent exposure to religious
content than formal education does. This content may include high-quality educational material, but
also propaganda, conspiracy narratives, decontextualized theological claims and hostile identity
politics. Interconfessional education must therefore include digital practices rather than remain
confined to textbook knowledge. Students can learn to trace claims to original sources, compare
reporting across outlets, identify emotionally loaded framing and recognize when an isolated incident
is being used to stigmatize an entire group. Classroom analysis should avoid reproducing harmful
material unnecessarily; educators can work with adapted cases that preserve the reasoning problem
without amplifying hateful content. Digital dialogue also requires norms. Young people need to
understand that anonymity, speed and audience effects can change communication. A statement that
might be questioned calmly in a face-to-face seminar can become performative hostility online.
Teaching students to pause, verify, contextualize and choose proportionate responses is therefore part
of interconfessional competence. Schools and universities cannot form interconfessional culture in
isolation. Family narratives, religious communities, civic organizations, peer groups and digital
platforms influence young people’s perceptions. The educational institution nevertheless has a
distinctive role: it can create a protected space where claims are examined through evidence, different
voices are heard under common rules, and cooperation is organized across existing social boundaries.

School / Family & Religious & Digital
University Community Civic Actors Environment

\/

[ YOUTH OUTCOMES J

Respect = openness « dialogue = civic-mindedness » resilience to hate

Figure 3. Educational ecosystem for sustainable interconfessional culture

Partnerships with community and religious actors can enrich learning when educational
autonomy is preserved. Invited speakers should not be treated as the sole representatives of entire
traditions, and a balanced program should include diversity within and across worldviews.
Community engagement is strongest when it supports educational goals—understanding, dialogue,
and cooperation—rather than proselytism. The findings support a shift from “teaching tolerance” as
a moral slogan toward forming a complex set of competences. This shift is consistent with the Council
of Europe’s competence-based model, which identifies 20 competences organized across values,
attitudes, skills, and knowledge and critical understanding [2—4].
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Interconfessional culture can be understood as a contextual application of these democratic
competences to religious and worldview diversity. A first implication is that religious literacy should
be connected to interaction. Knowledge can correct factual misconceptions, but prejudice is also
relational and emotional. The classic intergroup contact hypothesis and later meta-analytic research
show that appropriately structured contact can reduce intergroup prejudice [6, 7].

In educational settings, this suggests combining curriculum with cooperative projects and
guided encounters rather than relying on lectures alone. A second implication concerns the distinction
between interconfessional and intercultural education. The two overlap but are not identical.
Religious belonging may intersect with ethnicity, language, nationality, and migration history, yet
religious disagreement also involves truth claims, sacred authority, and practices that cannot be
reduced to cultural difference. Educators therefore need a vocabulary that permits substantive
disagreement while protecting equal dignity. A third implication is that successful education must
include non-religious worldviews. A binary model in which “religions” dialogue only with one
another excludes secular, humanist, agnostic, and other positions. The OSCE/ODIHR approach
explicitly addresses religions and beliefs, and the RFCDC refers to openness to other beliefs,
worldviews, and practices [2, 5].

This broader framing is more suitable for contemporary pluralism. A fourth implication is that
the institutional environment acts as a hidden curriculum. Students learn about equality not only from
lessons but from how schools handle holidays, dress, food, prayer requests, bullying, representation,
and controversial speech. Where rules are inconsistent or opaque, formal messages about respect lose
credibility. A whole-school strategy is therefore not an optional supplement but a condition of
coherence. Finally, interconfessional culture should not be evaluated through forced consensus. The
educational objective is not agreement on theology or ethics. Mature interconfessional competence
may be demonstrated precisely when students maintain significant disagreement while
communicating accurately, protecting one another’s rights and cooperating on shared civic tasks. This
is a stronger and more realistic model of peaceful coexistence. The proposed model has practical
implications for curriculum design. Instead of concentrating all content in a single course, institutions
can distribute interconfessional learning across history, social studies, literature, philosophy, ethics,
languages, and civic education. Cross-curricular coordination reduces repetition and demonstrates
that religious diversity is not a marginal topic but part of social knowledge and democratic citizenship.
Higher education can extend this model through interdisciplinary modules, student research, service
learning, and facilitated dialogue. Universities often bring together students from different regions
and social backgrounds at a formative stage of identity development. They are therefore well placed
to cultivate intellectual humility, evidence-based disagreement, and collaborative citizenship.
Teacher-training institutions have an additional responsibility because their graduates reproduce
educational practices across future generations. Implementation must be context-sensitive. The
religious composition of a society, constitutional arrangements, educational traditions, and histories
of conflict differ substantially. International frameworks should therefore be used as principles rather
than copied as rigid templates. The RFCDC itself is designed for adaptation to different education
systems and contexts [2; 3].

There are also risks. Poorly designed activities can exoticize minority students, turn dialogue
into ceremonial politeness, or create false equivalence between legitimate disagreement and
discriminatory speech. Another risk is “festivalization”, in which diversity is reduced to food,
clothing, and holidays while difficult issues of power, rights, and historical memory remain
unaddressed. Effective programs require both positive encounter and critical inquiry. The study is
limited by its conceptual and documentary design. It does not report an intervention with a measured
student sample. Future empirical research should test the proposed indicators through pre- and post-
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intervention designs, classroom observation, validated attitude measures, and qualitative interviews.
Comparative studies could examine how the model operates in schools and universities across
different confessional and secular contexts.

Conclusion

Education is one of the most sustainable mechanisms for forming the interconfessional culture
of youth because it can connect knowledge, values, skills, institutional experience and social practice.
The analysis shows that the strongest model is neither purely informational nor purely moralizing. It
combines religious literacy with human-rights principles, dialogue with critical thinking, and
classroom learning with cooperative experience. The formation of interconfessional culture should
therefore be treated as a long-term educational process. Its outcomes include the ability to understand
religious and non-religious worldviews accurately, respect equal dignity, communicate across
disagreement, identify stereotypes and manipulation, and cooperate with others on shared civic goals.
These outcomes strengthen not only interpersonal tolerance but also democratic resilience and social
cohesion. The proposed four-layer model — curriculum, pedagogy, institutional climate and
experiential practice — offers a practical structure for implementation. Its central principle is that
education should not determine what young people must believe; it should equip them to live
responsibly with people who believe differently. In plural societies, this competence is a core element
of citizenship and a condition for sustainable peace.

References:

1. UNESCO. (2023). Recommendation on Education for Peace, Human Rights and Sustainable
Development. Paris: UNESCO.

2. Council of Europe. (2018). Reference Framework of Competences for Democratic Culture.
V. 1: Context, Concepts and Model. (V. 2). Strasbourg: Council of Europe Publishing.

3. Council of Europe. Education Department (2018). Reference Framework of Competences for
Democratic Culture (V. 3). Council of Europe.

4. Council of Europe. (2021). Assessing Competences for Democratic Culture: Principles,
Methods, Examples. Strasbourg: Council of Europe Publishing.

5. OSCE/ODIHR. (2007). Toledo Guiding Principles on Teaching about Religions and Beliefs
in Public Schools. Warsaw: OSCE Office for Democratic Institutions and Human Rights.

6. Allport, G. W. (1954). The Nature of Prejudice. Cambridge, MA: Addison-Wesley.

7. Pettigrew, T. F., & Tropp, L. R. (2006). A Meta-Analytic Test of Intergroup Contact Theory.
Journal of Personality and Social Psychology, 90(5), 751-783. https://doi.org/10.1037/0022-
3514.90.5.751

8. Naumenko, E. A., & Naumenko, O. N. (2016). Pedagogical Experience on Formation of
Tolerant and Multicultural Consciousness of Students. European Journal of Contemporary
Education, 17(3), 335-343. https://doi.org/10.13187/ejced.2016.17.335

9. Skrefsrud, T. A. (2022). A proposal to incorporate experiential education in non-confessional,
intercultural religious education: Reflections from and on the Norwegian context. Religions, 13(8),
727. https://doi.org/10.3390/rel 13080727

10. Banks, J. A. (2015). Cultural Diversity and Education: Foundations, Curriculum, and
Teaching (6th ed.). New York: Routledge.

11. Lalani, M., & Panjwani, F. (2025). Faith, identity, and culture: contextualising Christian
religious education in a Pakistani setting. Journal of Religious Education, 73(3), 493-509.
https://doi.org/10.1007/s40839-025-00267-2

Tun auyenzuu CC: Attribution 4.0 International (CC BY 4.0) 658



https://doi.org/10.1037/0022-3514.90.5.751
https://doi.org/10.1037/0022-3514.90.5.751

Bronnemens nayxu u npaxkmuxu / Bulletin of Science and Practice T. 12. Nel1 2026
https://www.bulletennauki.ru https://doi.org/10.33619/2414-2948/132

12. Mofu, B. D. R. (2026). The role of christian religious education in strengthening youth
morality in the era of social disruption. Lentera Negeri, 7(1), 1735-1743.

Cnucok numepamypul:

1. Recommendation on Education for Peace, Human Rights and Sustainable Development.
Paris: UNESCO. 2023.

2. Council of Europe. Reference Framework of Competences for Democratic Culture. V. 1:
Context, Concepts and Model. Strasbourg: Council of Europe Publishing. 2018.

3. Council of Europe. Education Department. Reference Framework of Competences for
Democratic Culture. — Council of Europe, 2018. V. 3.

4. Council of Europe. Assessing Competences for Democratic Culture: Principles, Methods,
Examples. Strasbourg: Council of Europe Publishing. 2021.

5. Toledo Guiding Principles on Teaching about Religions and Beliefs in Public Schools.
Warsaw: OSCE Office for Democratic Institutions and Human Rights. 2007.

6. Allport G. W. The Nature of Prejudice. Cambridge, MA: Addison-Wesley. 1954.

7. Pettigrew T. F., Tropp L. R. A Meta-Analytic Test of Intergroup Contact Theory // Journal of
Personality and Social Psychology. 2006. V. 90. Ne5. P. 751-783. https://doi.org/10.1037/0022-
3514.90.5.751

8. Naumenko E. A., Naumenko O. N. Pedagogical Experience on Formation of Tolerant and
Multicultural Consciousness of Students // European Journal of Contemporary Education. 2016. V.
17. Ne3. P. 335-343. https://doi.org/10.13187/ejced.2016.17.335

9. Skrefsrud T. A. A proposal to incorporate experiential education in non-confessional,
intercultural religious education: Reflections from and on the Norwegian context / Religions. 2022.
V. 13. Ne8. P. 727. https://doi.org/10.3390/rel 13080727

10. Banks J. A. Cultural Diversity and Education: Foundations, Curriculum, and Teaching (6 th
ed.). New York: Routledge. 2015.

11. Lalani M., Panjwani F. Faith, identity, and culture: contextualising Christian religious
education in a Pakistani setting // Journal of Religious Education. 2025. V. 73. Ne3. P. 493-509.
https://doi.org/10.1007/s40839-025-00267-2

12. Mofu B. D. R. The role of christian religious education in strengthening youth morality in
the era of social disruption // Lentera Negeri. 2026. V. 7. Nel. P. 1735-1743.

Ilocmynuna 6 pedaxyuio Ipunsama k nybauxayuu

09.09.2026 e. 16.09.2026 e.

Ccvlnka Ons yumupoeanus:

Nogoibaev M. Formation of Interconfessional Culture of Youth Through Education //
bronnerenp Hayku u mpaktuku. 2026. T. 12. Nell. C. 651-659. https://doi.org/10.33619/2414-
2948/132/74

Cite as (APA):

Nogoibaev, M. (2026). Formation of Interconfessional Culture of Youth Through Education.
Bulletin of Science and Practice, 12(11), 651-659. https://doi.org/10.33619/2414-2948/132/74

Tun auyenzuu CC: Attribution 4.0 International (CC BY 4.0) 659



https://doi.org/10.1037/0022-3514.90.5.751
https://doi.org/10.1037/0022-3514.90.5.751

